
Pupil premium strategy statement 2021 - 2024

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Ashmead Primary

Number of pupils in school 345

Proportion (%) of pupil premium eligible pupils 21

Academic year/years that our current pupil premium strategy
plan covers (3 year plans are recommended)

2021-2024

This statement was created Autumn 2021

This statement will be reviewed on July 2024 (but annually
during the three years too)

Statement authorised by Full Governing Body

Funding overview

Detail Amount

Pupil premium funding allocation 2021-22 £83955

Pupil Premium funding allocation 2022-23 £103000
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Part A: Pupil premium strategy plan

Statement of intent

We want all children to thrive during their time at Ashmead, no matter their background; we want
them to make good progress and achieve highly across the curriculum. Our pupil premium strategy
is intertwined with our overall School Improvement Plan as we regard meeting the needs of our
disadvantaged children as such a high priority and indivisible in many ways from our broader aims
for all children.
 
Ensuring that all children receive the highest quality teaching is key to our approach at Ashmead.
Our learning policy is based on an evidence-based approach. And we know that strong quality first
teaching is key to all children, including pupil premium children. This is the bedrock of their
learning so improving this is a key part of our overall SIP as well as our pupil premium strategy.
 
We regularly assess the challenges faced by our disadvantaged and vulnerable children to ensure
that our strategy is focused sharply on overcoming these barriers in order for these children to
achieve. Importantly, we do not assume that there are challenges simply because someone is from a
disadvantaged background and strategies outlined in this statement will be used to support
vulnerable children (e.g. those with a social worker or children who are young carers) whether or
not they are disadvantaged. So we may use our Pupil Premium funding at times to support families
not entitled to receive it, e.g. families with no recourse to public funds or where the family’s income
is just above the threshold for FSM.
 
In looking at these challenges we will consider individual needs as well as common challenges,
ensuring we have evidence for these and are not making assumptions about how disadvantage will
impact on individuals. 
 
Our pupil premium strategy is also intertwined with our plans for education recovery, e.g. our use of
the National Tutoring Programme where we prioritise disadvantaged children. 
 
Pupil premium outcomes are regularly evaluated so we can assess the impact of our strategies and
adapt as needed.   

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge
number

Detail of challenge

1 Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils. These are evident from Reception through to KS2
and in general, are more prevalent among our disadvantaged pupils than
their peers. This is also reflected in low reading comprehension scores,
particularly among our disadvantaged pupils.
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2 Our assessments and observations indicate that the education and
wellbeing of many of our disadvantaged pupils have been impacted by
partial school closures to a greater extent than for other pupils. These
findings are supported by national studies.

This has resulted in significant knowledge gaps leading to pupils falling
further behind age-related expectations, especially in writing but also in
Maths.

3 Our observations and discussions with pupils and families have identified
social and emotional issues for many pupils and a lack of enrichment
opportunities during school closure. These challenges particularly affect
disadvantaged pupils, including their attainment.

Enrichment opportunities will be opened up this academic year and will be
free for disadvantaged families to attend, teachers can refer to clubs
and/or families can choose enrichment opportunities themselves.

4 Our attendance data indicates that attendance among disadvantaged
pupils has been lower than for non-disadvantaged pupils.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current three-year strategy plan,

and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved oral language skills and vocabulary
among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in lessons, book
scrutiny and ongoing formative assessment.

Improved writing attainment for
disadvantaged pupils at the end of KS2.

Outcomes in 2023/24 have improved from a
baseline in Summer 2021 of:

Reading Expected+ 24/64 pupils

Reading Below Expected 38/64 pupils

Writing Expected+ 16/64 pupils

Writing Below Expected 43/64 pupils

Maths Expected+ 19/64 pupils

Maths Below Expected 40/64 pupils

To achieve and sustain improved wellbeing for
all pupils in our school, particularly our
disadvantaged pupils.

Sustained high levels of wellbeing from
2023/24 demonstrated by:

● qualitative data from student voice, pupil
surveys and teacher observations
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● a significant increase in participation in
enrichment activities, particularly among
disadvantaged pupils

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged
pupils.

Sustained high attendance demonstrated by:

● improvements in attendance of targeted
disadvantaged children, particularly those
whose attendance is below 90%
(persistent absence).

Activity by academic year 2021-2022

This details how we intend to spend our pupil premium this academic year to address the

challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Activity Evidence that supports this approach Challenge
number(s
)
addressed

Purchase of standardised
diagnostic assessments (Pixl)

Training (in phase/staff
meeting time) for staff to
ensure assessments are
interpreted and administered
correctly.

Standardised tests can provide reliable
insights into the specific strengths and
weaknesses of each pupil to help ensure they
receive the correct additional support through
interventions or teacher instruction.

1, 2, 3, 4

Continue to implement the use
of targeted reading books as
part of our early reading
programme (Daily Supported
Reading) and monitor quality of
phonics teaching.

Extensive evidence of the use of phonics in
developing early reading skills. The EEF toolkit
says it has an impact of +5 months.

Daily Supported Reading is working well for
our children, allowing for children to be taught
by adults in reading groups three to four times
a week.

1, 2

Embedding dialogic activities
and questioning across the
school curriculum. These can
support pupils to articulate key
ideas, consolidate
understanding and extend
vocabulary.

There is a strong evidence base that suggests
oral language interventions, including dialogic
activities such as high-quality classroom
discussion and questioning, are inexpensive to
implement with high impacts on reading.
Robin Alexander’s work on dialogic teaching
and Rosenshine’s Principles of Instruction
both emphasise oracy.

1, 2

No More Marking – system of
assessing writing via multiple

Daisy Christdoulou’s Making Good Progress
book convincing that this approach leads to

2
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quick comparisions of two
anonymized pieces of writing.

more accurate marking. The neutrality of this
approach may help avoid unconscious bias, e.g.
against poorer children:
https://www.telegraph.co.uk/news/2022/08/
26/teachers-unconscious-bias-leads-harsher-g
rading-less-well-off/

Improve the quality of social
and emotional learning using
our Loveable and Capable
resources and through ongoing
circle time training and
implementation.

Use of L&C materials will be
embedded into routine
educational practices and
supported by professional
development and training for
staff.

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in later life
(e.g., improved academic performance,
attitudes, behaviour and relationships with
peers):

EEF_Social_and_Emotional_Learning.pdf(educ
ationendowmentfoundation.org.uk)

3

Attendance – work on
improving attendance of key
families, particularly where
attendance is low.

Evidence of direct impact on outcomes here:
https://assets.publishing.service.gov.uk/gover
nment/uploads/system/uploads/attachment_
data/file/412638/The_link_between_absence_
and_attainment_at_KS2_and_KS4.pdf

Without attending school children cannot
experience nor retain all of our curriculum.
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Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £ [see Sarah]

Activity Evidence that supports this approach Challenge number(s)
addressed

Overall focus to improve
listening, narrative and
vocabulary skills across
school, which will have
an impact particularly
for disadvantaged pupils
who have relatively low
spoken language skills.
Reading comprehension
activities will support
vocabulary acquisition
and usage and be

Oral language support can have a positive
impact on pupils’ language skills.

Approaches that focus on speaking,
listening and a combination of the two
show positive impacts on attainment:

Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

1, 2
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evident in student’s
ability as writers.

Using the National
Tutoring programme
(NTP) to provide a
blend of tuition,
mentoring and
school-led tutoring for
pupils whose education
has been most impacted
by the pandemic. A
significant proportion of
the pupils who receive
tutoring will be
disadvantaged.

Tuition targeted at specific needs and
knowledge gaps can be an effective
method to support low attaining pupils or
those falling behind, both one-to-one:

One to one tuition | EEF
(educationendowmentfoundation.org.uk)

And in small groups:

Small group tuition | Toolkit Strand |
Education Endowment Foundation | EEF

1, 2

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ [see Sarah]

Activity Evidence that supports this approach Challenge number(s)
addressed

Embedding principles of
good practice set out in
the DfE’s Improving
School Attendance
advice.

The DfE guidance has been informed by
engagement with schools that have
significantly reduced levels of absence
and persistent absence.

4

Hardship fund for acute
issues.

Based on our experiences and those of
similar schools to ours in our locality, we
have identified a need to set a small
amount of funding aside to respond
quickly to needs that have not yet been
identified.

All

Total budgeted cost for 2021-2022: £ 83,955

This consists of:

HLTA academic and pastoral interventions: £ 29,400

Intervention teacher:: £18,690

Daily Supported Reading extra adults: £15669

Teaching Assistant Interventions and in-class support: 20196
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Activity by academic year 2022-2023 (draft – to be finalised by
December 2022)

This details how we intend to spend our pupil premium this academic year to address the

challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Activity Evidence that supports this approach Challenge
number(s
)
addressed

Improve the consistency and
impact of our quality first
teaching through implementing
our new learning policy.

Our learning policy is based on Rosenshine’s
Principles of Instruction. These principles are
based on high quality research. Our policy also
refers to Daniel Willingham’s ‘Why Students
Don’t Like School’ which is also strongly based
on high quality cognitive science research.

1, 2

Continue use of standardised
diagnostic assessments (Pixl)

Training (in phase/staff
meeting time) for staff to
ensure assessments are
interpreted and administered
correctly.

Standardised tests can provide reliable
insights into the specific strengths and
weaknesses of each pupil to help ensure they
receive the correct additional support through
interventions or teacher instruction.

1, 2, 3, 4

Continue to implement the use
of targeted books as part of our
early reading programme
(Daily Supported Reading) and
monitor quality of phonics
teaching.

Extensive evidence of the use of phonics in
developing early reading skills. The EEF toolkit
says it has an impact of +5 months.

Daily Supported Reading is working well for
our children, allowing for children to be taught
by adults in reading groups three to four times
a week.

1, 2

Continuing to embed dialogic
activities and questioning
across the school curriculum.
These can support pupils to
articulate key ideas, consolidate
understanding and extend
vocabulary.

There is a strong evidence base that suggests
oral language interventions, including dialogic
activities such as high-quality classroom
discussion and questioning, are inexpensive to
implement with high impacts on reading.
Robin Alexander’s work on dialogic teaching
and Rosenshine’s Principles of Instruction
both emphasise oracy.

1, 2

No More Marking – system of
assessing writing via multiple
quick comparisions of two
anonymized pieces of writing.

Daisy Christdoulou’s Making Good Progress
book convincing that this approach leads to
more accurate marking. The neutrality of this
approach may help avoid unconscious bias, e.g.
against poorer children:

2
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https://www.telegraph.co.uk/news/2022/08/
26/teachers-unconscious-bias-leads-harsher-g
rading-less-well-off/

Improve the quality of social
and emotional learning using
our Loveable and Capable
resources and through ongoing
circle time training and
implementation.

Use of L&C materials will be
embedded into routine
educational practices and
supported by professional
development and training for
staff.

There is extensive evidence associating
childhood social and emotional skills with
improved outcomes at school and in later life
(e.g., improved academic performance,
attitudes, behaviour and relationships with
peers):

EEF_Social_and_Emotional_Learning.pdf(educ
ationendowmentfoundation.org.uk)

3

Attendance – work on
improving attendance of key
families, particularly where
attendance is low.

Evidence of direct impact on outcomes here:
https://assets.publishing.service.gov.uk/gover
nment/uploads/system/uploads/attachment_
data/file/412638/The_link_between_absence_
and_attainment_at_KS2_and_KS4.pdf

Without attending school children cannot
experience nor retain all of our curriculum.

4

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £ [see Sarah]

Activity Evidence that supports this approach Challenge number(s)
addressed

Overall focus to improve
listening, narrative and
vocabulary skills across
school, which will have
an impact particularly
for disadvantaged pupils
who have relatively low
spoken language skills.
Reading comprehension
activities will support
vocabulary acquisition
and usage and be
evident in student’s
ability as writers.

Oral language support can have a positive
impact on pupils’ language skills.

Approaches that focus on speaking,
listening and a combination of the two
show positive impacts on attainment:

Oral language interventions | EEF
(educationendowmentfoundation.org.uk)

1, 2

8

https://www.telegraph.co.uk/news/2022/08/26/teachers-unconscious-bias-leads-harsher-grading-less-well-off/
https://www.telegraph.co.uk/news/2022/08/26/teachers-unconscious-bias-leads-harsher-grading-less-well-off/
https://www.telegraph.co.uk/news/2022/08/26/teachers-unconscious-bias-leads-harsher-grading-less-well-off/
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ [see Sarah]

Activity Evidence that supports this approach Challenge number(s)
addressed

Embedding principles of
good practice set out in
the DfE’s Improving
School Attendance
advice.

The DfE guidance has been informed by
engagement with schools that have
significantly reduced levels of absence
and persistent absence.

4

Hardship fund for acute
issues.

Based on our experiences and those of
similar schools to ours in our locality, we
have identified a need to set a small
amount of funding aside to respond
quickly to needs that have not yet been
identified.

All

Total budgeted cost (to be finalised by end of December 2022)
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Part B: Review of outcomes in academic year 2021-2022

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic

year.

Of 74 children 24 made accelerated progress in reading, 12 in writing and 11 in maths. Only 3

children made less than expected progress in reading and writing, 4 in maths. The majority of

children, therefore, made expected or better progress. Given the barriers many of these children face

many of them may well have struggled to make expected progress without our focused work on

meeting their needs.

There has been a positive impact on pupil premium attainment:

Number of children at expected level or higher:

2021           2022

Reading 24                  41

Writing 17                 31

Maths 19                 33

Key challenges remain:

Increasing the number of children at greater depth

Moving as many children who are just below expected into expected levels.

Ensuring the needs of those children well below are met (e.g. if they are on the SEND register) and

seeing who can make progress to being just below or even expected.
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