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Background	to	creation	of	this	policy	
	
Reading	that	has	contributed	to	this	policy:	

When	the	Adults	Change	Everything	Changes,	Paul	Dix		

After	the	Adults	Change,	Paul	Dix	

Creating	a	Culture:	Leaders	can	optimize	behaviour,	
Tom	Bennett	(Independent	review	of	behaviour	in	schools,	March	2017)	
	
Improving	Behaviour	in	Schools,	Education	Endowment	Foundation	Guidance	Report	
	
The	Next	Big	Thing	in	School	Improvement	by	Rebecca	Allen	
	
Suspension	and	Permanent	Exclusion	from	maintained	schools,	academies	and	pupil	
referral	units	in	England	(Sept	2022)	
	
Multiple	articles	and	blog	posts	from	various	sources.	
	
Ashmead	Primary	School	Behaviour	Principles	(March	2022)	
	
Aims	of	this	policy	
	

• To	help	create	a	school	culture	that	promotes	excellent	behaviour	in	a	school	where	
children	are	happy	and	safe.	

• To	support	staff	in	managing	children’s	behaviour	with		consistency	and	ensure	
that	all	members	of	the	school		community	are	clear	about	behaviour	expectations	at	
Ashmead.	

• To	help	parents	and	carers	understand	Ashmead’s	approach		to	managing	behaviour.	
	
Ethos	and	Values	
	
At	Ashmead	we	work	hard	to	create	an	environment	where	all	children	feel	physically	
and	emotionally	safe	and	where	they	are	supported	to	make	good	choices	in	how	they	
behave.	
	
We	focus	on	creating	and	work	hard	at	maintaining	positive	relationships	with	children	
alongside	having	very	high	expectations	of	their	behaviour.	Our	work	is	rooted	in	the	
school’s	12	values	that	help	to	teach	children	the	broader	aims	of	good	character,	
e.g.	integrity,	perseverance,	kindness,	and	so	on.	Excellent	behaviour	at	Ashmead	is	about	
actively	doing	the	right	thing,	not	just	avoiding	doing	the	wrong	thing.	
	
Our	ultimate	aim	is	of	children	making	good	choices	through	intrinsic	motivation	but	
children	need	strong	and	consistent	modelling	of	good	behaviour	norms	alongside	our	
values	work.	We			use	our	three	simple	rules,	tight	routines	and	clear	and	consistent	
responses	to	behaviour	to	communicate	high	behavioural	standards	and	teach	good	
behavioural	habits.	
	
Our	policy	relies	on	adults	living	our	values	and	modelling	appropriate	behaviour	
consistently	across	the	school.	Our	Behaviour	Blueprint	(see	appendix	1)	has	been	created	
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to	support	all	adults	in	doing	this.	We	believe	that	children	have	a	right	to	be	treated	with	
respect	as	well	as	having	a	responsibility	to	try	their	best	to	behave	as	well	as	they	can.	
	
The	Blueprint	recognizes	that	managing	behaviour	well,	whilst	it	is	a	professional	duty,	can	
also	be	a	challenging	one.	In	many	ways	successful	management	of	behaviour	is	counter-
intuitive,	i.e.	reacting	emotively	to	poor	behaviour	is	‘natural’	but	is	ineffective	in	managing	
behaviour.	The	Blueprint	is	designed	to	help	us	do	this,	e.g.	the	microscript	response,	whilst	
also	making	it	more	likely	children	self-regulate	because	the	response	to	behaviours	from	
different	adults	is	more	predictable.	
	
When	managing	poor	behaviour	choices	from	children	we	expect	adults	to	remain	calm,	
polite	and	supportive	at	all	times.	We	ensure	children	know	that	it	is	particular	behaviours	
we	disapprove		of,	not	the	child	themselves.	When	things	are	difficult	we	work	to	repair	and	
rebuild	the	relationship.	
	
We	are	passionate	about	being	inclusive.	We	are	equally	passionate	about	having	high	
standards.	As	an	inclusive	school	we	strive	to	meet	each	child’s	needs.	We	do	not	accept	
poor	behaviour;	we	regard	it	as	a	problem	to	be	solved.	We	will	work	hard	to		strike	the	
right	balance	between	recognizing	children’s	needs	and	balancing	these	against	the	right	
of	everyone	to	be	safe	and	the	need	for	all	children	to	be	in	an	orderly	learning	
environment.		
	
School	Rules	
	
At	Ashmead	we	have	three	rules:	
	

• Be	Ready	(showing	readiness	for	learning)	
• Be	Respectful	(respectful	of	oneself,	towards	others	and	towards	property)	
• Be	Safe	(keeping	oneself	safe	and	being	safe	towards	others)	

	
Recognition	of	positive	behaviour	
	
We	do	several	things	to	build	and	maintain	good	relationships	with		children	and	to	celebrate	their	
good	behaviour:	
	

• We	greet	all	children	once	a	day		
• Each	class	has	a	recognition	board	where	children	can	be	recognized	for	

behaviour	that	goes	above	and	beyond	expectations.	
• We	may	have	a	celebratory	private	word	with	a	child	(for		some	older	children	

this	can	be	preferable).	
• Children	may	be	nominated	for	our	weekly	Celebration	Assembly	(for	good	

work	and/or	good	behaviour).	
• Contact	with	families	is	the	recognition	of	good	behaviour		that	has	the	most	

impact	so	we	can	also	phone	a	child’s	home	or	send	a	postcard.	
• We	experiment	with	other	approaches	along	these	lines	regularly,	e.g.	

celebration	of	whole	class	behaviours.	
	
As	part	of	our	Behaviour	Blueprint	we	try	to	give	first	attention	to	good	conduct	at	all	
times.	This	makes	it	more	likely	that	good	behaviour	is	noticed.	Our	focus	is	on	
recognizing	and	celebrating	good	behaviour,	rather	than	giving	tangible	rewards	but	if	a	
more		tangible	reward	seems	needed	for	individuals	or	groups	we	will	use	that	whilst	
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being	careful	to	avoid	over-reliance	on	this.	
	
Routines	
	
Routines	are	a	crucial	part	of	managing	behaviour	well.	They	are	an	opportunity	to	model	
to	children	exactly	how	something	should	be	done.	Routines	help	children	to	feel	secure.	
We	practise	routines	so	that	they	are	carried	out	as	quickly	as	possible	so	we	maximise	the	
time	we	have	for	both	learning	and	play.	We	teach	these	learning	behaviours	explicitly,	
modelling	repeatedly	for	children	exactly	what	the	expectations	are.	This	is	crucial	in	
achieving	consistency	and	in	helping	children	to	understand	precisely	how	we	want	them	
to	behave.	
	
There	are	four	key	routines	that	are	part	of	our	Blueprint:	
	

• Looking,	Listening,	Empty	Hands	(This	explicitly	demonstrates	to	children	how	
to	behave	when	listening	to	others.)	

• Smooth	transitions	(e.g.	from	lining	up	outside	to	arriving	in	the	classroom,	moving	
from	carpet	to	table	and	vice	versa,	etc.)	

• Effective	partner	talk	(Partner	talk	is	key	to	learning	and	it’s	important	this	is	done	
well.	Expectations	include	respectful	listening,	appropriate	noise	level,	turn-taking	
and,	crucially,	the	expectation	that	all	children	are	able	to	contribute	following	
partner	talk.)	

• Keeping	to	the	correct	noise	level,	e.g.	partner	talk,	speaker	voice,	outside	voice,	
silence.	

	
There	are	many	other	routines	that	classes	will	have	too.		
	
These	routines	were	chosen	specifically	to	try	and	minimize	‘low	level’	disruptive	behaviours	
and	maximise	the	time	spent	on	focused	learning.	These	disruptive	behaviours	stop	the	child	
and	nearby	children	from	learning.	Even	‘minor’	behaviours	can	have	a	very	negative	impact	
cumulatively.	
	
Responding	to	Poor	Behaviour	Choices	
	
We	have	very	high	expectations	of	children’s	behaviour	but	we	are	also	aware	that	they	are	
learning	and	will	need	behaviour	to	be	taught	and	re-taught	before	it	is	internalized.	
	
One	of	the	key	principles	of	this	system	is	that	‘certainty	beats	severity’,	i.e.	children	knowing	
that	we	will	follow	through	on	consequences	has	more	impact	on	their	self-regulation	than	
the	severity	of	the	consequence	(this	does	not	mean	the	severity	of	the	consequence	is	
irrelevant	but	that	‘lighter’	consequences	consistently	applied	will	have	more	impact	than	
severe	consequences	applied	haphazardly).	
	
Having	‘first	attention	to	good	conduct’	is	part	of	how	we	manage	poor	behaviour	as	children	
knowing	that	good	behaviour	gets	more	attention	makes	it	more	likely	they	make	the	right	
choice.	
	
An	early	response	to	poor	behaviour	choices	may	be	to	use	a	‘drive-by’	(see	appendix	2).	
These	are	positive	ways	of	reinforcing		the	need	for	children	to	behave.	
	
Poor	choices	can	also	be	responded	to	by	going	through	our	stepped	sanctions	(see	
Blueprint).	This	can	result	in	a	final	reminder/warning	delivered	through	our	microscript.	
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Children	who		continue	to	misbehave	will	be	choosing	to	reflect	on	and	discuss	their	
behaviour	at	the	next	break.	This	may	also	involve	missing	some	playtime	or	other	
curriculum	time	to	finish	work	missed.	
	
The	conversation	at	break	time	is	a	restorative	one,	designed	to	help	children	be	accountable	
for	their	behaviour	through	reflecting	on	its	impact	(see	Blueprint	for	questions).	
	
We	can	use	‘take	up	time’	after	giving	a	reminder;	this	means	giving	the	child	a	little	time	
to	follow	the	direction	while	the	staff	member	focuses	on	other	children.	This	can	be	very	
effective	in	children	making	the	right	choice.	
	
Children	who	need	to	have	frequent	restorative	conversations	may	have	follow-up	
discussions	with	the	class	teacher	and	a	more	senior	member	of	staff	and/or	parents	and	
carers.	
	
Staff	do	have	the	discretion	to	go	straight	to	a	break	time	
conversation/consequence	if	the	behaviour	and/or	the	situation	makes	this	
useful.		
	
Some	children	may	need	a	lengthier	time	away	from	class	as	a	consequence	of	unsafe,	
disrespectful	or	disruptive	behaviour,	either	because	of	a	one-off	incident	of	particular	
seriousness	or	because	of	repeated	poor	choices.	
	
Time	away	from	the	class	may	also	involve	giving	the	child	time	to		calm	down	and	separate	
them	from	the	situation.	
	
An	 extended	 period	 of	 time	 away	 from	 class	 in	 school	 may	 be	 called	 an	 ‘internal	
exclusion’	and	would	be	regarded	as	a	very	serious	consequence	within	school.	
	
As	an	even	more	serious	consequence	the	school	can	also	give	fixed	term	suspensions	–	
days	or	parts	of	days	that	are	spent	away		from	school.	And	ultimately	schools	are	entitled	
to	 permanently	 exclude	 a	 child	 from	 school.	 For	 more	 information	 on	 exclusion	
procedures	please	see	Appendix	4.	
	
In	responding	to	poor	behaviour	choices	we	try	to	be	as	consistent	as	possible	in	approach	
whilst	not	being	rigid.	We	also	try	to	be	aware	of	and	responsive	to	children’s	individual	
needs	while	being	aware	of	the	risk	of	lowering	expectations	about	behaviour.	
	
We	have	an	‘on-call’	system	where	a	member	of	the	senior	leadership	team	is	available	to	assist,	
either	in	advising	on	how	to	deal	with	a	situation	or,	if	necessary,	taking	the	child	concerned	to	
another	space	in	the	school.	This	works	much	better	than	children	being	sent	to	the	office	as	it	is	
more	likely	senior	leaders	and	class	teachers	can	problem-solve	the	issue	together.	
	
We	try	to	avoid	whole	class	consequences	where	possible	as	it	is	inevitable	that	some	
children	end	up	having	a	sanction	that	is	undeserved.	
	
We	keep	positive	and	negative	consequences	separate,	i.e.	we	don’t	take	away	a	reward	for	
good	behaviour	due	to	subsequent	poor	behaviour	nor	do	we	cancel	an	agreed	consequence	
because	of	subsequent	good	behaviour.	
	
Children	need	to	know	they	have	the	right	to	be	listened	to	if	they	have	any	concerns.	Adults	
do	make	mistakes	at	times	and	at	Ashmead	we	believe	our	authority	is	aided	rather	than	
threatened	by	being	open	to	discussion	of	our	decisions.	However,	adult	authority	does	have	
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to	be	respected	and	any	concerns	must	be	expressed	politely	and	at	an	appropriate	time.	
	
Strategies	for	children	frequently	struggling	with	behaviour	
	
While	the	vast	majority	of	Ashmead’s	children	follow	the	school’s	rules	and	manage	their	behaviour	
in	line	with	our	behaviour	policy	we	recognise	that	some	children	may	require	additional	support	
with	their	behaviour.	This	could	include	any	or	all	of	the	following:	
	

• We	may	trial	a	‘report’	system,	where	a	very	regular	check	is	made	of	the	child’s	behaviour	by	a	,	e.g.	
before	breaktime,	lunchtime	and	the	end	of	the	day.	This	can	be	very	effective	for	repeated	low	level	
misbehaviours.	This	approach	focuses	on	the	choices	children	make	and	how	this	can	be	improved.	
Children	assess	their	own	behaviour	alongside	the	class	teacher.	Families	should	be	informed	and	
involved	as	soon	as	possible	if	we	trial	this	approach.	The	aim	is	for	children	to	be	taken	off	report	
as	soon	as	possible.		

• Meetings	with	parents/carers	to	discuss	concerns	
• Setting	up	of	a	bespoke	behaviour	plan.	This	would	focus	on	the	key	behaviours	we	want	to	

change	and	may	have	an	adjusted	approach	to	rewards/sanctions.	The	aim	of	any	such	plan	
is	to	support	the	child	to	manage	their	behaviour	within	the	general	expectations	as	soon	
as	possible.	

• A	referral	to	our	inclusion	team.	
• Use	of	school	resources,	e.g.	T.A.	support,	Pastoral	HLTA	support.	
• Signposting	to	external	support	
• Referrals	to	outside	agencies	as	appropriate,	e.g.	an	educational	

psychologist.	
	
Monitoring	of	Behaviour	
	
Behaviour	incidents	are	recorded	on	our	CPOMs	system	and	in	addition	we	use	an	assessment	programme	
called	INSIGHT.	Data	here	is	regularly	monitored	so	we	can	assess	key	issues	and	make	improvements.		
	
Working	with	families	
	
Parents	and	carers	are	by	far	the	biggest	influence	on	children.	When	we	work	in	partnership	we	
give	children	the	very	best	chance	of	behaving	well	at	school.	
	
Parents	and	carers	have	a	responsibility	to	ensure	that	when	their	child	comes	to	school	they	are	
ready	to	learn	and	to	support	the	school’s	behaviour	policy.	They	also	have	the	right	to	expect	any	
concerns	they	have	to	be	taken	seriously	by	the	school.	Both	the	school	and	parents	and	carers	have	
a	duty	to	communicate	well,	e.g.	regarding	changes	in	circumstances	at	home	or	behaviour	at	
school.	
	
It	is	very	powerful	for	children	to	get	consistent	messages	from	the	adults	in	their	lives.	Where	
children	see	families	and	the	school	working	together	it	is	much	more	likely	that	their	behaviour	
improves.	In	our	experience	some	of	the	most	challenging	behaviours	we	see	are	where	children	
perceive	tension	between	school	and	home.	We	hope	and	expect	that	parents	would	support	the	
strategies	we	use	but	we	understand	that	there	may	be	times	when	families	may	want	to	
understand	more	or	may	even	disagree	with	our	approach.	Our	expectation	is	that	such	discussions	
are	calm	and	professional.	Usually	such	conversations	are	most	productive	when	they	are	between	
adults	initially	(but	occasionally	there	may	be	times	when	it	is	appropriate	for	the	child	to	be	there	
at	an	earlier	stage).	We	all	want	what	is	best	for	the	child	and	if	all	adults	can	keep	focused	on	this	
there	are	not	usually	any	problems.		
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Appendix	1	–	Behaviour	Blueprint	
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Appendix	2	–	Drive-bys	
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Appendix	3	–	Anti-bullying	statement	
We	understand	bullying	as:	hurtful	behaviour,	repeated	over	a	period	of	time.	Bullying	is	
not	acceptable	at	Ashmead.	
(One-off	behaviours	can	be	very	serious.	These	behaviours	not	being	labelled	‘bullying’	
does	not	mean	they	would	not	be	treated	very	seriously.)	

Children	who	are	being	bullied	may	show	changes	in	behaviour,	such	as	becoming	shy	and	
nervous,	feigning	illness,	taking	unusual	absences,	clinging	to	adults	or	bullying	others.	Their	
mental	health	may	suffer.	
Children	who	are	bullying	need	to	take	responsibility	for	what	they	do.	Those	who	bully	
others	may	themselves	be	experiencing	difficulties	and	this	is	sometimes	the	reason	why	
they	take	their	anger	and	frustration	out	on	others.	This	does	not	excuse	what	they	do	but	
perpetrators	may	need	support	to	stop	their	behaviour.	Our	priority	will		always	be	
supporting	victims	of	bullying	and	ensuring	they	are	safe.	

The	key	strategy	for	bullying	being	prevented	or	stopped	as	early	as	possible		is	letting	
adults	know.	We	regularly	teach	our	children	this	strategy:	“Tell	an	adult.”	We	regularly	
explain	that	with	so	many	children	compared	to	so	many		staff	it	is	impossible	for	staff	to	
see	and	hear	everything	that	happens	so	it	is	crucial	that	children	let	adults	know	if	they	
are	worried	about	bullying	of	themselves	or	others.	
This	is	why	we	find	the	use	of	words	such	as	‘snitch’	or	‘grass’	to	be	totally	unacceptable.	For	
children	to	be	safe	they	must	feel	comfortable	letting	adults	know	about	anything	they	are	
worried	about.	

Bullying	generally	falls	into	one	or	a	combination	of	the	following	categories:	

• Physical	Bullying	–	prodding,	punching,	kicking,	etc.	

• Psychological	-	Reduction	of	a	person’s	self-esteem	or	confidence	through	threatening	
behaviour,	taunting	or	teasing	to	hurt	them.	

• Social	–	excluding	someone	from	a	group,	spreading	rumours.	

• Verbal	-	The	use	of	language	in	a	derogatory	or	offensive	manner,	such	as	name	calling,	
swearing,	racist,	sexist	abuse	or	homophobic	abuse.	

• Homophobic	bullying	-	Any	hostile	or	offensive	action	against	lesbians,	gay	males,	
bisexuals	or	transgenders	or	those	perceived	to	be	lesbian,	gay,	bisexual	or	transgender.	

• Cyberbullying	-	The	use	of	online	communication	to	deliberately	to	upset,	frighten,	
threaten	someone	else.	This	sort	of	bullying	can	feel	worse	than	school-based	bullying	due	
to	it	being	able	to	happen	while	children	are	at	home.		

• Racist	bullying	–	Repeated	and	harmful	use	of	language	or	actions	relating		to	race,	
ethnicity	or	nationality.	
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To	prevent	bullying	in	our	school,	
1. Children	and	adults	are	encouraged	to	report	bullying.	The	message	“Tell	an	adult.”	is	

frequently	reinforced.	We	tell	children	and	parents	that	no	school	can	say	bullying	never	
happens	but	we	can	say	we	work	hard	to	prevent	it	and	we	take	any	allegation	of	bullying	very	
seriously.	

2. The	children	of	the	School	Council	discuss	bullying	and	how	to	tackle	it.	
3. Comprehensive	work	around	bullying,	how	to	prevent	it	and	its	consequences	is	carried	

out	in	every	class	during	circle	time	activities.	Whole	school	activities	are	carried	out	
through	the	year,	especially	during		work	on	our	value	of	Kindness	every	November.	

4. Discriminatory	language	is	challenged	and	reported	by	adults	who	hear	it.	
5. Children	who	are	vulnerable	for	any	reason	are	closely	monitored.	
6. The	school	liaises	with	other	agencies	for	training	and	advice	for	staff	and	children.	
	

When	bullying	does	happen	

1. When	bullying	of	a	child	is	suspected	staff	will	pass	this	on	to	a	member	of	the	senior	
leadership	team	as	soon	as	possible.		

2. A	member	of	staff	interviews	all	concerned	and	records	the	incident	on	CPOMs.		A	
clear	account	of	the	incident	is	recorded.	Parents	are	informed.	Appropriate	
sanctions	are	decided.	

3. Appropriate	consequences	are	put	in	place	as	well	as	support	measures	to	minimise	the	
risk	of	this	happening	again,	e.g.	checking	in	regularly	on	the	victim.		

4. If	the	victim	or	perpetrator	has	a	social	worker	they	will	be	informed.		
	

Monitoring,	evaluation	and	review	
The	school	reviews	this	statement	annually	and	assess	its	implementation	and	
effectiveness.	The	policy	is	promoted	and	implemented	throughout	the		school.	Staff	
members	are	briefed	annually	on	how	to	deal	with	bullying.	
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Appendix	4	–	suspensions	and	exclusions	
	
Key	Statutory	advice	
	
The	following	is	from	statutory	guidance	issued	in	September	2022	
(https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data
/file/1101498/Suspension_and_Permanent_Exclusion_from_maintained_schools__academies_and_
pupil_referral_units_in_England__including_pupil_movement.pdf)	
	

Good behaviour in schools is essential to ensure that all pupils benefit from the opportunities 
provided by education. Therefore, the government recognises that school exclusions, managed 
moves and off-site direction are essential behaviour management tools for headteachers and 
can be used to establish high standards of behaviour in schools and maintain the safety of 
school communities.   
 
For the vast majority of pupils, suspensions and permanent exclusions may not be necessary, 
as other strategies can manage behaviour. However, if approaches towards behaviour 
management have been exhausted, then suspensions and permanent exclusions will 
sometimes be necessary as a last resort. This is to ensure that other pupils and teaching staff 
are protected from disruption and can learn in safe, calm, and supportive environments. 
   
Schools and local authorities should not adopt a ‘no exclusion’ policy as an end in itself. This 
can lead to perverse incentives for schools not to exclude even when exclusion may be a way 
for a pupil to access Alternative Provision which will help ensure an excluded pupil remains 
engaged in education. In some cases, a ‘no exclusion’ policy can present safeguarding issues 
and expose staff and pupils to unreasonable risks. Instead, schools and local authorities should 
work to create environments where school exclusions are not necessary because pupil 
behaviour does not require it.   
 
Aims	
Our	school	aims	to	ensure	that:	

	
	The	exclusions	process	is	applied	fairly	and	consistently	

 The	exclusions	process	is	understood	by	governors,	staff,	parents	and	

children		

 	Children	in	school	are	safe	and	happy	

Legislation	and	statutory	guidance	

This	guidance	is	based	on	statutory	guidance	from	the	Department	for	Education:	
Exclusion	from	maintained	schools,	academies	and	child	referral	units	(PRUs)	in	
England.	

It	is	based	on	the	following	legislation,	which	outline	schools’	powers	to	exclude	children:	
	Section	52	of	the	Education	Act	2002,	as	amended	by	the	Education	Act	2011	
	The	School	Discipline	(Child	Exclusions	and	Reviews)	(England)	Regulations	2012	 	

Sections	64-68	of	the	School	Standards	and	Framework	Act	1998	

In	addition,	the	policy	is	based	on:	
	Part	7,	chapter	2	of	the	Education	and	Inspections	Act	2006,	which	looks	at	parental	
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responsibility	for	excluded	children	

	Section	579	of	the	Education	Act	1996,	which	defines	‘school	day’	

	The	Education	(Provision	of	Full-Time	Education	for	Excluded	Children)	(England)	
Regulations	2007,	as	amended	by	The	Education	(Provision	of	Full-Time	Education	for	
Excluded	Children)	(England)	(Amendment)	Regulations	2014	

The	headteacher’s	power	to	exclude	

Only	the	headteacher	can	suspend	or	exclude		a	child	from	school	on	disciplinary	grounds.	A	
pupil	may	be	suspended	for	one	or	more	fixed	periods	or	permanently	excluded.		

A	child’s	behaviour	outside	school	can	be	considered	grounds	for	suspension	or	exclusion.	

Any	decision	to	suspend	or	exclude	must	be:	

- Lawful	

- Reasonable	

- Fair	

- Proportionate.	

When	establishing	the	facts	in	relation	to	a	suspension	or	permanent	exclusion	the	head	will	
use	the	civil	standard	of	proof	(‘on	the	balance	of	probabilities’)	rather	than	the	criminal	
standard	of	‘beyond	reasonable	doubt’.	The	head	should	accept	that	something	has	happened	
if	it	is	more	likely	that	it	happened	than	it	did	not.		

Headteachers	should	take	the	child’s	views	into	account	unless	it	would	not	be	appropriate	to	
do	so	(e.g.	due	to	age	or	understanding).	They	should	inform	the	child	about	how	their	views	
have	been	part	of	the	decision.	If	the	child	needs	support	to	express	their	view	this	should	be	
provided.		

The	headteacher	should	consider	any	contributory	factors	identified	after	an	incident	of	
misbehaviour	

	

Suspension	

A	child	can	be	suspended	for	one	or	more	fixed	periods	up	to	45	days	in	one	academic	year.	A	
suspension	does	not	have	to	be	for	a	continuous	period.	

It	is	appropriate	to	use	suspensions	to	clearly	communicate	that	behaviour	is	unacceptable	and	
that	their	current	behaviour	puts	them	at	risk	of	permanent	exclusion.	

If	a	child	is	regularly	being	suspended	the	school	will	work	with	parents	and	staff	to	assess	
whether	this	is	an	effective	sanction	and	whether	further	support	should	be	put	in	place.		

Work	should	be	set	and	looked	at	by	staff	during	the	first	five	days	of	a	suspension.	Using	
online	learning	pathways	such	as	Oak	Academy	is	appropriate.	Reasonable	adjustments	should	
be	made	for	children	with	disabilities.		

A	suspension	can	be	for	part	of	the	school	day,	e.g.	lunchtimes.		

Suspensions	cannot	be	extended	or	‘converted’	into	a	permanent	exclusion.	In	exceptional	
circumstances,	e.g.	where	new	evidence	comes	to	light,	a	further	suspension	or	permanent	
exclusion	can	be	issued	after	the	initial	suspension	ends.		

	

Permanent	exclusion	

The	school	would	urgently	discuss	with	the	local	authority	how	any	child	at	risk	of	permanent	
exclusion	could	be	supported	before	such	a	decision	were	made	if	at	all	possible.		
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The	decision	to	permanently	exclude	should	only	be	taken:	

- In	response	to	a	serious	breach	or	persistent	breaches	of	the	school’s	behaviour	policy;	
and		

- Where	allowing	the	child	to	remain	in	school	would	seriously	harm	the	education	or	
welfare	of	the	child	or	others	such	as	staff	or	children	in	the	school.		

Headteachers	should	take	reasonable	steps	to	ensure	that	work	is	set	and	marked	for	
children	during	the	first	five	school	days	where	the	child	will	not	be	attending	alternative	
provision.		

	

Cancelling	exclusions	

The	headteacher	may	cancel	an	exclusion	that	has	begun	but	only	where	the	exclusion	has	not	
yet	been	reviewed	by	the	governing	board.		

	

Reasons	for	an	exclusion	

The	DfE’s	statutory	guidance	gives	this	(non-exhaustive)	list	of	behaviours	that	may	lead	to	
suspension	or	exclusion:	

- Physical	assault	(child	or	adult)	

- Verbal	abuse	or	threatening	behaviour	

- Use	or	threat	of	use	of	an	offensive	weapon	or	item	prohibited	by	the	school’s	
behaviour	policy.	

- Bullying.	

- Discriminatory	abuse.		

	

Communicating	that	a	suspension	or	exclusion	has	happened	

All	suspensions	or	exclusions	are	reported	to	both	the	local	authority	and	the	governing	
board.	Parents	and	carers	are	informed	as	soon	as	possible.	If	a	child	has	a	social	worker	they	
will	also	be	informed.		

	

Off-rolling	and	unlawful	exclusions	

Telling	or	forcing	a	child	to	leave	school,	or	not	allowing	them	to	attend	school,	is	a	suspension	
or	permanent	exclusion.		

Particular	examples	of	what	would	be	unlawful:	

- Not	recording	part-day	suspensions	as	such.		

- Excluding	a	child	because	of	a	disability,	SEND	need,	academic	ability,	failure	to	meet	
specific	conditions,	e.g.	attending	a	reintegration	meeting.		

- Sending	someone	home	to	‘cool	off’,	whether	or	not	parents	agree.		

- Influencing	a	parent	to	home-educate	their	child	as	an	alternative	to	the	threat	of	
permanent	exclusion.		

Our	school	is	aware	that	off-rolling	is	unlawful.		
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Safeguarding		

If	there	are	safeguarding	concerns	that	may	result	in	exclusion	the	situation	is	likely	to	be	very	
complex	and	the	school	will	need	to	make	such	decisions	alongside	its	duty	to	safeguard	and	
support	children.		

Reintegration	

We	will	support	children	to	reintegrate	following	a	suspension.		

This	is	an	opportunity	for	the	child	to	have	a	fresh	start.	We	will	take	a	restorative	approach	in	
such	meetings,	encouraging	children	to	reflect	on	the	impact	of	their	behaviour.	We	want	
children	to	know	they	are	still	a	valued	part	of	our	school	community	and	that	we	will	support	
them	to	make	better	choices	in	the	future.	We	expect	parents	to	attend	this	meeting	but	
children	are	never	given	further	consequences	if	this	is	not	possible.		

Part-time	timetables	should	only	be	used	for	the	shortest	time	necessary.	They	should	have	a	
time	limit.		
	

Further	 guidance,	 e.g.	 on	 the	 review	 of	 decisions	 to	 exclude	 are	 on	 pages	 34-71	 of	 the	
statutory	guidance	referred	to	above.	
	

	

	


